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Abstract 

There can be no effective educational system without adequate teacher 
education. This is predicated on the fact that the quality of education 
required in any part of the globe is anchored on the quality of the teachers 
and that no education system can rise above the quality of its teachers. 
Teacher education is fundamental in enhancing and bringing about positive 
innovations in Nigerian education. Yet the programmes lack norms and 
practices that can challenge teachers into initiating professional pedagogical 
actions that can bring about pride to the teaching profession and engineer 
learners to learn. The authors are of the view that a pragmatic approach to 
effective teacher education programme is the way forward. 

 
 
 Education is an indispensable factor in the solution of modern equations. It is the door that 
leads to modernization and development, and teachers are the holders of the key that unlocks the door. 
This means that there can be no effective educational system without adequate teacher education. 
Thus, teacher education is meant to prepare teachers such that they would effectively direct and 
influence learning in a classroom situation. This act of preparing teachers is done through the avenue 
of professional training. Hence, teacher education is the soul of every modern educational system and 
any nation without good teacher education is a moribund state. The growth of such nation is always 
stunted and distorted. 
 
Conceptualizing Teacher Education 
 The quality of education required in any part of the world is predicated upon the quality of the 
teachers. This means that there can be no effective educational system without adequate teacher 
education. Teacher education is that component of any educational system charged with the education 
and training of teachers to acquire the competences and skills of teaching for the improvement in the 
quality of teachers for the school system (Nwakile, 2009; Mbachu, 2011). This means that teacher 
education is meant to prepare teachers such that, they would effectively direct and influence learning 
in a classroom situation. For Okafor (1991), teacher education is that form of education which is 
properly planned and systematically tailored and applied for the cultivation of those who teach or will 
teach, particularly, but not exclusively in primary and post-primary levels of schooling. In its 
extended dimension, it encompasses also the preparation of administrators, supervisors and guidance 
counsellors within the same frame of reference. This is to say that it is the academic curricular 
configuration designed solely for professional preparation of teachers, school administrators and 
supervisors, and school guidance counsellors. 
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 Given the foregoing, one can say that the primary aim of teacher education is to help teachers 
help youngsters under their tutelage to achieve maximum knowledge in minimum time under given 
conditions. Such given conditions include the aptitude of the educand and other factors that affect 
learning (Okafor, 1991). For Akinpelu (1981) and Nzulumike (2010), it is: 
i. The students’ innate ability or natural talent for the subject. 
ii. The students’ self-application or discipline to study. 
iii. Their personal qualities of inventiveness, initiative, good memory, tact and good manners.  
 This suggests that for learning to take place, some basic criteria must be present. Thus: 
i. Learning is only done by living organisms and in the context of education, by human beings. 
ii. Learning something involves at least some knowledge of facts or skills. 
iii. Whatever is learned, whether it is facts, information, skills, attitude e.t.c, must be something 

new. 
iv. Learning is a conscious and deliberate activity of the learner (Akinpelu, 1981). 

 
 The above criteria points to the fact that learning can only be done by the individual. It cannot 
be shared with him nor can it ever be done for him. All that the teacher does is to stimulate him to 
learn or to facilitate the process of learning. The teacher cannot stimulate or facilitate the process of 
learning if he himself is not professionally trained. Thus, teacher education is based on one simple 
assumption which is that the best way to produce good and great teachers is through the avenue of 
professional training. The variegated activities in teacher education are based on this substratum. It 
equally means that professional training is the wheel-base around which teacher education 
programmes or curricular are designed, tried out and reviewed when necessary for greater 
effectiveness. In citing Hamilton (1960), Olukemi (2004) confirmed that the system of teaching 
teachers is the keystone of any national system. In a rapidly developing country like Nigeria, the 
efficiency of teacher training will be the main determining factor in the success or failure of education 
to meet the country’s need. Thus, the curriculum of teacher education is composed of three main 
aspects namely: 
i. The general education (also known as general studies) aspect, 
ii. The subject-matter area concentration aspect, 
iii. The professional education aspect (Okafor, 1991). 

 
 General education or general studies consists of university-wide requirements which exposes 
the students particularly in his first and second years of university work to various academic areas 
extraneous to his intended area of concentration. It is based on those studies known as the liberal arts 
which embrace the broad areas of the humanities, mathematics, the biological, physical and social 
sciences. Its primary goal is to give the student a more rounded academic preparation so as to make 
him feel more at home and not intimidated in the academic community and the academic world 
outside his areas of specialization. Hence, the content of general studies is selected with 
discrimination from the aggregate of human experience in such a manner that it embodies the major 
ideas and principles of the various divisions of knowledge as they impact on common concerns. 
 
 The subject-matter area concentration consists of carefully planned content-area programme 
of studies. Ideally, this should include the content area of every subject taught in primary and post-
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primary school systems within the geographical area in which the prospective teachers intend to 
provide their services. However, concentration in teaching major field is required primarily for 
prospective teachers in the post-primary and tertiary levels of schooling. This is so because the 
content courses are not received from the department of teacher education but rather from the 
department in which the subject matter field is housed. Hence, it is the responsibility of the respective 
departments to ensure mastery of the content courses and to maintain the necessary high standards. 
 
 The professional education aspect is fundamental to teacher education. It is its very essence. It 
consists of those learning experiences which prepare the student for professionalism in education. 
There are certain competences which an individual who has a good knowledge of the content area 
must have in order to perform with proficiency the task of teaching the subject-matter. These include 
thorough knowledge of the basic principles of teaching and learning and the skill to apply those 
principles in teaching-learning situations; adequate knowledge of the learner and the factors that 
determine the quality of the leaner’s responses in the educative process; adequate knowledge of the 
value constructs that motivate the learner and the capacity to assist the learner to acquire essential 
attitudes and to modify any negative ones; sufficient awareness of classroom management procedures; 
adequate understanding of the most effective methods of teaching in different subject matter areas and 
satisfactory application of such methods in the field of experience through practice-teaching; adequate 
knowledge of the necessary techniques for measurement and evaluation of learning outcomes; 
acquisition of a sense of professionalism in relating to, and communicating with students, colleagues, 
school administrators, parents, and other members of the school community (Okafor, 1991). 
 
 The foregoing exposition evidently shows that teacher education programmes are about the 
most interdisciplinary and the most complex in every contemporary university that embodies within 
its framework the faculty of education. It is the capstone of the faculty of education and the live-wire 
of both the university and of every educational system. 
 
How Teacher Education Can Be Used As the Gateway for Enhancement and Innovations in 
Nigerian Education 
 Education is an indispensable factor in the solution of modern equations. It is the door that 
leads to modernization and development. Interestingly, it is the teacher that holds the key that unlocks 
the door. Thus, teacher education is the soul of every modern educational system and a nation without 
good teacher education is a moribund state. The growth of such nation will be stunted and distorted. 
As true as the situation presents itself, the present teacher education programmes in Nigeria according 
to Nwaokugha and Harry (2013) lack norms and practices that can challenge the teacher to initiate 
professional pedagogical actions that can bring about pride to the teaching profession and engineer 
learners to learn. This being the case, Mbachu (2011) argued that Nigeria would never have an 
effective system unless she has a sound teacher education programme. This is because the quality of 
teacher education available determines the plausibility of attaining the desired education goals. 
 
 In contemporary development, the demand for high-talented manpower is imperative. This is 
on account of the level of technological complexity which characterizes modern life and the 
complexity of modern social organization. We are now face-to-face with a modern challenge of 
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accelerated technological progress where the machinery invented today becomes obsolete tomorrow 
whereas the solutions adopted today become outmoded tomorrow. In circumstances such as these, 
effective teacher education becomes an indispensable factor which according to Okafor (1991) will 
result in making our ablest young men and women to acquire the critical qualities of mind and the 
durable qualities of character which will enable them and the nation adapt to modern change. In other 
words, with good teacher education and a total education that is properly structured, judiciously 
oriented and adequately open to all, Nigeria will ever increase toward qualitative greatness. This 
qualitative greatness is anchored on the general objectives of teacher education which include: 
i. To produce highly motivated, conscientious and efficient classroom teachers for all levels of our 

education system. 
ii. To encourage further the spirit of enquiry and creativity in teachers. 
iii. To help teachers to fit into the community and society at large and enhance their commitment to 

national goals. 
iv. To provide teachers with the intellectual and professional background adequate for their 

assignment and make them adaptable to changing situations. 
v. To enhance teachers’ commitment to the teaching profession (Federal Republic of Nigeria, 

2004). 
 

 The objectives imply that a good teacher must be trained in the basic elements of what to 
teach, how to teach it and when to teach it. He must be familiar with contemporary content of 
education, methodology and techniques, personality of the teacher and the characteristics or qualities 
of the learner. In the words of Imogie (2010), teachers are special people who are subject to the laws 
of the land, the education law and other regulations made under it, as well as to the ethics of the 
teaching profession. The objectives also imply that a qualified teacher is he who proceeds to the levels 
of application, analysis, synthesis and evaluation of knowledge with inspiration. This is predicated on 
the fact that effective teaching involves a fusion between sound academic knowledge and profound 
knowledge of pedagogical principles which are complex and many, and that teacher education 
programmes are structured to equip teachers for the effective performance of their duties. 
 
Conclusion 
 The educational aims and objectives of the country can be achieved through effective teacher 
education. This has implications for the realization of the five main national objectives of Nigeria. 
Again, the objectives of teacher education in the country can be achieved through a pragmatic 
strategy. This means that new courses should be built into our teacher education programmes where 
the content should be closely monitored and the methodology lean (but not exclusively) towards team 
teaching. The courses should be tailored to suit different levels of education and students should pass 
through it at least once during the educative process. This is fundamental as every Nigerian child who 
passes through any of the Nigerian school systems (whether private or public) will be well oriented. 
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